


0

ED 150 .691 .

TITLE

.INSTITUTION
PUB DATE
NOTE.: .

EDRS
DESCRIPTORS

IDENTIFIERS

ABSTRACT

s

DOCUMENT RESUME

EA .010 322

Profetsional Development for SchOol Staffs: The
Michirfn 1pproacG ,

r

Michigan State Dept. of Education, Lvising.
[77]
-25p..; Photo's may not reproduce clearly.

BC-11:67 Plus Postage..
*Developmental Programs; Elementary secondary
Education; Faculty,Development; iigher EduCation;
jnservice Programs; Public Schools; Public School
Tea'chers; *Staff Improveignt;.*State Departments of
Education; *State Programs; Student Needs; Teacher'
Educstjaan; *Teacher Improvement
.*Michigan

The Michigan ,Departient of Education-defines
professional. development as a planned and organized effort to provide
teachers alad other educational workers with the knowledge and skills '
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FOREWORD
The retraining and upgrading of school staffs has become one of the

most pressing issues in elementary and secondary education,
-

The national movement for the establishment of `'teacher centers' has
been supported by the National Education Asso tio n ............... erican
Federation &Teachers. The essence of the eigiirn4ni for teacher centers is
that teachers should be directly involved in determining the type and
location of professional development activities that are designed to improve
a teacher's (1) knowledge, (2) classroom Fnarlagement skills, and (Slun-
derstanding of child growth and development.

School administrators. counseldrs, teacher aides, bus drivers, cafeteria
workers, 'school. secretaries, and custodiartS have expressed similar
concerns about their fields of endeavor.

As a result, profeSsional 'development programs for school staffs have"
emerged among the most impodant educational activities in the Statetof
(Michigan and iP the nation.

A careful review of the movement reveals that while many activities are
takifig place, no common definition or rationale seems to exist. It is virtually
impossible to distinguish among these several activities and therefore very-
difficult to marshal public support to expand the iimited_professional
dev lopment programs how in existence.

is booklet is designed to eliminate this apparent dilemma and to
propose-a w,gy by Which eitialt of these activities can become part of a more
systematic c'Sntribtition tcreducational staff development. Michigan needs a
statewide delivery system that provides a comprehensive program of
services designed to fneet a wide variety of spepificachool staff needs, and
which differentiates between activities with the primary purpose of self
improvernsletind activities prncipally.designed to relate the improve-
ment of -pupil learning.

This booklet is intended to bring t.De issues into focusand to' establish a
common base around which the mapy diverse points of iAtivi regarding
professional development activities might converge.
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INithDIUtTION
During the past ten years much interest, concern a money have been

devoted to programs to improve the qualLty.of elem ntary and secondary
education. Much has been accomplished a can querrce of programs
such as the Federal ESEA Title I, Ili, and V progra s initiated in 1965, the
Michigan Educational Assessment Program est fished in 1969, the 1970
Michigan perfbrmence-based Chapter 3 e Comeensatory, Education
Program, the State Accountability Model adopted in 1971, and the new
power equalizing formula for-financing Michigan schodls enacted by the
State. Legislatere 1973.

The Michigan Department of Education in recent years has concluded
that one of the missing links to success in developing successful schools is
the retramingand upgrading of staff. Unfortunately, it has been found that
additional resources are often used to provide new materials, more people

or improvements in equipment and facilities, but little or no resources are
committed to improve the skills of the school staff. Unfortunately, validated
ritodels, of staff professional development programs are not readily
available. Moreover, the appropriate role of the slate has' not been clear;
traditionally, responsibility for professional development has been left to the
individual employee or to the Focal school district.

r
The purpose of this document is to provide a rationale, definition and

plan for prOfessional development programs funded by' the state and
designed to preserve and improve a very important human resource in our
schoolsthe school staff.

Michigin's ,public schools provide an education of high quality for
young people. This claim is sypported by data from standardized tests and
the state assessment program. Despite the provision of this high ,quality
program, many children inMichigan's 2,700 elementary schools still do not
achieve satisfactocy levels of learning. A simile/ condition exists for many
pupils attending the state's 1,200 middle, junior and senior. high schools.

As a result of these conditions, the State Boarcc,of Education is
advocating a process of professional development which has as its
underlying assumpt4gkthat schools can make a differente.In this procesi,
educational succ is blised upon closing the gaps between expectations
for tudents and actual student achievement. Teachers should- have

, kno ge, skills and awareness of attributes of child growth Arid
de lopment necessary to-bring student learning up to stated expectaMhs

d must also have the tools to identify needed skills prior to entering a/ staff retraining program. Thus, the state is moving by means of stabrand
federal prograMs from a traditional "program" improvement focus to "staff"
improvement based on student achievement needs Schools exist for
students. .

44'
In any given year, just over 80 percent:of the total operating efli5enditure

:for publie schools is for salaries and wages directly -related O. the'
instructional program. This leads to the speculation that enough money may
have gone.iDto such specific program improvements as Title I, Chaptee3
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and other'general education components and that the emphasis now-must
be placed on staff improvement; in this period ofdeclining enrollments that
shift in focus-becomes even more important.

State and kical test data and observations 'further indicate that some
schools make impfovernents in student teaming while other schools with
smiler resources and populations do not seem to make- similar
improvements. Since it is generally ricognizecOhat the school staff is the
most important school-re6ited variable in improving student learning,,it may
be that the reason for these performance differences lies in the differing
abilities of school ptaff to implement new program ideas:

Since early 1970, the State Superintendent of Pablic Instruction in
Michigan has been calling for progrqrs fcrr,the professlonal development of
school staffs. This perional ple&forTemphasis on this area has been based'
on tV belief that pr fessionals who Have met all state certification
requirements must be Jrovided an opportunity to maintain andOimprove
teaching and other ski and to acquire new knowledge throughout their
entire work life.

llitterms of profession& school staffs, Department of Education records
ndicate that most provisional certificate holders complete the requirements

r a continuing certificate approximately fotif to six-years after graduation
fr m college, typically when they are betweet and 28 years of age. Of the
ap toximately 108,000 certificAted persons plbyed in Michigan's. public
schools, 75 percent hold a permanent or continuing certificate and have
completed "all necessary state requirements ,beyond the baChetor's degree.
In addition, a high percentageof the professional piplic school work force
in Michigan is at or is very near the top of the local school district salary

4 schedule
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The composition of Michigan's public school professional work force is,
changing Between 1972-73 and 1975-76, Michigan's public School
professional work force increased by only 3,700 persons In 1972-73, 31,799
of the 108,000.persons in, that work force,'or 33 percent, held a pl-ovisional
certificate and -a bachelor's degree and needed from one to ten semester
hours of credit to earn a permanent or a continuing certificate. Three years
later, in 1975-76, that same category, of employee totaled 25,817, or only 25
percent of the work force This is a reduction of almost 6,000 persons, a
percentage decrease of 8 pergePrt }n three years The proportion of

tbeginning teachers or relatively new teachers is c ntinuing tb decline
. rapidly

With declining student enrollments and provisions in most master
contracts for layaffs to be made on a seniority basis, it is predicted that the
professional work force will -tend to, include more persons (1) with
extended experience, (2) at the maximum salary.Jevel; and (3) with higher
levels of college or university preparation than ever before Since
preparation tends to be completed within the first six years of employment,
this same trend will produce a work force whose most recent higher
education experience will become more distant with each passing year

Because thi's does not appear to be, a temporary phenomenon, the
Superintendent of Public Instruction hat --sOught the assistance of all
segrilents cif the educational community in focusing on new solutions to the
problem, of maintaining and developing ,new provisions for self-
improvement Such prdgrams are essential to the improvement of Student
learning and performance in Michigan schools

3'
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DEPARTMENT INITIATIVES
. Since 1970, a numbertof activities have been undertaken in an effort to

'respond to the need for state-stipdorted professional development
programs.

.
.

1 In tie fall of 1971, the State Board of Education endorsed a proposal*
for state, support of locally defined professional development

_.-programs-a,r44-requestad-that $1 million be included 41 the 1972-73
State School Aid Act for such programs.

2 This request was not successful and another request for funding
was made by the State Board in the fall of 1972 for inclusion in the
1973-74 State School Aid At This second request was also
unsuccessf tit . .

3 In; 1973, a position paper acrd proposed statute authorizing ,a
statewide network of teacher centers was developed by the State
Department of Education.. The State- Board authoved statewide
dissemination and discussion of the document.

4 In the Fall of 1374, the Advisory Council for Teacher Preparation and
Professional Development rejected .the 197.3 position paper and
ir}stead adopted a series of guideline& for professional development
center programs. The Advisory Council endorsed state support for
such programs, concurred in.the Department's position on the need
for such programs, and expressed,concem that state control might,
in its view, inhibit local responses td professionar development
needs. -

5 In a separatt yet related action in 1974, the State Superintekkffit
made a series of recommendations to the State Board of Education
and. the Governor as a result of the work of a state Usk for6e
concerned with i the accountability issue? Since this concern
originated with Detroit, the State Superintendent proposed that a
professional development center be aOthorized for Detroit, sup-
ported by an appropriation of $1 million, to provide trainipg
programs for petrott,professional school staffs. With the support of
the State Board of Education and the Governor, $500,000 was
incorporated into the 1975-76 4ecutivp Budget Message, and
MidhigaWs first state funded professional development center
became a reality, A

6 In .1975, a task force tb establish an outstate professional
development center was convened, comprised,of deans of colleges
of qducation3and representatives of state educational orgpnizations.
After a year of discussion, this collaborative effort resulted in. a
$50,000 state appropriAtion to support planning in 1976-77 for one

`or mere out-state professional deOelopment centers.

7. Orf May 4, 1976, the Itate -Board of Education recommended the
voluntary creation in intermediate schOol districts of advisory
,councils on professional development. It was, felt that such advisory

5
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councils, in coordination with the Michigan epartment of
Education internal Council on Professional Development, could

.. coordindte one o'r mere aspects.of the' diverse and fragmented state
and loci! 'approaches to professional development, which provide
some school districts with programs based on an inadequate
identification ,of needs and other school tiistricts with no service at
all,

These various state efforts represent isolated pieces of what
could become a. comprehensive approach to professional development
programs, but which to date do not comprise a rational pattern. Although
these activities have not been part of a systematic play, the efforts have
been based,upon a single concept, which'is the improvement of the skills of
school staffs. ' 4 !

5 - .
;

,....14.....-

..

.

t

-- 6

1
r

mili.-

i
.,

3..

311

f



V

A MICHIGAN DEPARTMENT CiF
s'EDyCATION4 DEPIWITION, OF
PROESSIONAV:,1;kEVELOPAOENT

.. -k..

The term '...professiOgal developmenr.,*(tans different 'things to
,

,_different people Deart bf colleges of eclucatiiAgnay perceiye it one way,
teacher association- represtttatkes abothettend 'local, school adminis-
trators yet another way, Ttiis,fiasZreski4ecteika variety cebffen' unrelated
"professiorial detkiloprnent".,activiiiegtirviOdal school districts and in state
educational 4encies across' the .riation7These giffering perceptions and
interpretations of the -cdnc,ept preverit,the movement from having the
itlipact envisioned by all. , '' , ,

, .

This booklet does not attempt to'ciescribe or cetalog-Obt-tbe/vhnous
types of professional development activities prisently takin,g place in
Michigan. For the purposes and clarity of this docurnelt, however:the
Department of Education wishes, to `stipulate a definition of profession
cievelopment to be utilized bottekin specific state department funding

.decisions' and planning for professional development programs whibh .

complement but do npt include important activities pres6ntly being
conducted by university graduate programs and lobel and intermediate "'.school districts.

The operational definition anti working destription of the professional,
development process that follow have tfitn evelolLed for use by the
Michigan Departnient of Education in revier rogms and policies for
state funding and support.

Professional devekgwent is a waved and organized effoseto
provide teachers and other educational workers with the
knowlydge and skills necessary to facilitate improtrad student
kerning and performance.*

It is a 'process involving eight sequential phases:

1. Specifying student learning.expectatioas.
.

2. Determining the variances between expectations and achievement.( -

. Establishing whether' unmet needs coul(be met through provision
of a professional development progra

4. Identifying the' professranal develo eeds of 'teachers and
other school staff..,

-%-'.
it shopld be clearly recognized that all professional de lopiaant and job Upgrading
'activities are not and should-not be designed to result dlieCtly M increased student
'learning and performance. ny programs will be designed to provide a knowledge
`base. as a first step in imp enting improved instructIona4 programstifor students.

4
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eCoMpiling information on possible models apdpro'cedures available
to meet needs.

6. Matching ;professional developir nt activities to the best available
models in terms (1) staff, aRads; (2) available resources, and

' (3) studerytoutcomes; or concluding that there is no matcht
7. Providing incerifives ,for adopting or adapting 'the, models ,or

proCedures locally .
, 441,

8. ,Establishing an administratioti and evaluation ;mechanism in the
state agency.' e

.This definition andclescription,of professional' deVelopment as out-
lined by the'state agency can be further clarified by distinguishing
among_ the various types of cdI!egiate, local, and state- supported pro-
fessional development initiatives currently underway- in Michigan.

EIGHT RECOMMENDtD .

'SEQUENTIAL PHASES OF
PROFESSIONAL DEVELOPMENT

.13
'
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SIX TYPES OF
"EDUCATIONAL ACTIVITY

FOCUSED ON IMPROVING- SKILLS?
. ,OF.SCHOOk" STAFFS

Many'Prbararris in Michiganare identified as providing Opportunities for
staff retraining and upgrlding. A listing df sohie of these activities illustrates

.the unrelated nature of prograpis iithich could complement one another snd '
provige 'fof a rich and varied response to this heed. .

A. Graduate level college programs related to certification requirements
.or advanced degrees.

.

..s .
B. Local and. intermediate school district professional development

activities.,
.

C. State and federal categorically funded professional development
activities for spiwific programs. , .

D. The newly authorized - regional advisory councils on professional
development established within intermediate school districts.

E. Stat upported professional 'development centers, suclOs.the
Del Center, and other state.suPported centers being planned.

F. State-supported building - level professional development focus, This
is the state agency's experimentalsoMdel fqr profelsional develop-
ment on a building basis.' 4

The following descriptiont of 'these activites jllustrate 'their unique
focus and potential contribution to an overall, statewide prbfessional
development model. '
A. Graduate Level Programs

Michigan cu'rentl'y has 19 schools and colleges of edtkation that offer
graduate level programsnccording to the 1976-77 Deparifnent Directory of

."4". Higher Edudation Institutions. These institution's enroll about 40 percent of
the state's graduate students and carry out two very important functions:

1. Provide program specialization 45 pportunitieeinuterrns of masters',
and doctoral degrees as well as approved programs leading to.state
certification endorsements in areas such dits special educationf
vocational education, and counseling.

Z. Provide .linkage between the state certification code kir continuing
licensure and the self-improvement requirements of local boards of -7 - ' education. '',.. . . ;,k- .

.
:1 ' These prograins offer a significant edycational service but are not ,, ri44- labeled in this bobklet as professional developmerit activities since many ^ -0,

, . ,.......a
. ...
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1
the 'services provided are not under the rubric of professional development
as defined provipusly. The staff resources of these institutions of higher
education represent highly specialized areas of expertise. It is anticipated
that state-supported professional development programs will draw from the
valuable collegiate resource specialists fir .implementing state-supported ,

, professional development activities.

Michigan's graduate schools and colleges of education should be
encouraged to continue to respond to the individual needs of school staff- -
seeking fulfillment of individual aspirations and to provide programs for
those seeking to meet state certification requirements. In addition,
institutions should have readily available an inventory of the special services

ik and staff _expertise they can provide to state-supported prOfessional
development programs and should become an in4gral part of a
comprehensive statewide professional Q.velopment prograin.

B. Local.School District Professional Development Activities

Many of Michigan's,530.X-12 school ,districts and 58 intermediate
school districts conduct staff training activities cif a varied nature Most
were underway before the recent increase in stale department e phasis
and are not directly reefed to current state activities.

Michigan's school districts vary in terms of geography, socioeconomic
conditions, and racial composition 'Because of this variety, each local and
intermediate school district should continue to provide professional
development activities to respon0 to local needs and seek ways to maintain
and improve skill's of school staffs.

' Local and intermediate distnc4 may be spending as mych as $30
million annually to support suctv'activitos. There is little information in
regard to the 14-fectiveness of these activities, How0.er, state level
information does indicate a frequent lack of coordination among various
programs. As the regional advisory councils on professional development
begin to identify needs, adjustments may occur in these local activities irr
reskonse to coordinated regional planning.

V
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Michigan's loc Ily established professional development activities
provide am important Orrtbution to the overall rptrpining and upgrading of

. school staffs and sho d be continued. Efforts should be made to adjust and
-coordinate these4ch ies in response to regional planning and to relate
them to state-supporte\q professional development programs.

°

C. State and Federal Categorically Funded Programs

Many, state and .mpst fedpral edticational authorizations permit
cipients to set pside a portion ot their approgitiation 'for the improvement

scho6I staff 'Skills. ;Cutrently such funding has been primarily for
compensatory education, special education, vocational education and Title
IV-C experimental snd demOnstrationpr'ograms.

t is estimated that the 'Michigan State Board of Education annually
a tees about $5 million in categoncal.state and federal' funds for such

For example: , ;..

1. Compensatory Educati s admiodiers programs funded by
ESEA ;Title I as weV e-funded compensatory education
program. The servitearea al ssists the provision of inservice
activities for migrant education to hers.

4fis2. terieral 'Education Serv.Os has a, vari ty of staff training prog s
provided through intermediate school istriots, such as the reading
ipiprOvement program, 'le bilingual nclicareer education prog-
ferns, and various dimensions of the ESE Title IV-C experimental '
and demonstration program. Of these programs, the: Regional ,-
Supplertzental-Centers have the responsibility for tthaltemination and

.: r 7 for inservicing interested sehool staffs insthe Validated programs.
3. Special Education Services is responsible for a series Of inservice

program activities generally supported frbm Title VI, B andD of P.L.
93-380,' which' include consultation with '.the spedial education
community ,-.

4. Vocational-Technical Education Sery administers a series of
.broad-ranging staff upgrading. prograrris that ere primarily federally .

supported irS fhe traditional -areas of vocational education. More'
recently, many such activities nave also been related to retraining
staffs ,w6rking with the handicapped.

5, Research, Evaluation and Assessment SeTvices assists in the initial
training of local' stattp for activities related to the statewide .

,assessment program. The primary contact point is intermediate
districts'or,combinatioris of lop I school districts..

6. School Management 'services #rovides insekvice activities that
. include (a) the upgrading-of public and 'nonapublie school bus .

drivers, who Must take part event two years in a 12-clock-hour
school bus safety education program; (b) federally funded training

' programs for school district food ervice personnel; and (c) inser-
vice training for drive( edtkation teachers, who must complete eight
semester hours of college-based credit to retain employment.

tit
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7. Adult and Continuing Education Services_ptovid_es federal funds to
improve the skills of teachers of adults. This program is changing
focus'to become`moro competency based.

-B. The Offite of Career Education, under the provisions of P.L. 9:311389

Sec. 406 and Act 91 of-the Michigan Public Acts of 1974, works with
Career Education Planning DistriCt" staff in the techniques of

' planning in the areas of needs assessment, inservioe, program
operation and evaluation: In addition, a' professional development
plan for career education is being prepared, utilizing the input of...

...Apacher educators, the Michigan Career Education Advison
IrCo6mission and the State Board of Education. Anappropriatiorfor
the implementation of the state and federal statutes has been
requested. , rOttv

It can be seen frofn the above that much activity and funding fcir certain
aspects of training and retraining of school staffs is provided by state and
federally funded categorical programs. The categorical activities have one.
general focus: The identification of speciatizirl training and retraining for
school personnel charged with performing specific tasks. Such programs
mgrnot be able to show a direct relationship to improved student learning
and performance, but are nevertheless an impbrtant part of a comprehen-
sive professional development service.

Michigan's state and fbderally funded categorical activities are part of a
comprehensive system to improve staff competencies and should be
continue& but state, and local coordination must be provided to insure,
opttmurrf impact-aniongeihis wide variety of categorical programs for staff
improvement. ,
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D-R'egionat visury Woncils On-Prefessional-Dev'elopnWii

Graduate coursed local staff training activities, and categorical!
funded programs have all been viewed as desirable, but-classroom teache
often express concern that such programs do not meet locally, identifi
teacher needs in the area of professional developrilent.

Vespohse to these concerns, the Michigan State-Board of Education-1
in Mat; 1976, recommended the creation of voluntary regiaidal advisory
councils on professional development to perform two essential functions-.

1. To term0e, on .a regional basis, the 'perceived professional
develop ent needs of school staffs and report such findings both to
their nstituent groups, and to the Department of. Education
Council on ProfessionV Development

.
2; To serve as regional networks for funneling information to school

districts and individual bUildings regarding.validated practices that
can help school staffs improve services to children and; youth.

,.

4
. Thirty of the state's 58 intermediate school distntts have fewer than

1,000 professional personnel; therefore the regionaladvisory councils for
these areas should be able to carry cut responsibilities 'rel tive to ,needs
assessment with minimal funding. In more populi.,ius- edlate school
districts, such as Wayne, Oaklanthand Macomb, there a wide range of
skill levels and needd among the staff ot-the.constituent school districts. In
these instances, the advisory council task of identifying perceived
professional deVelopment needs will be much more complex. .

The State Board has recommended that each Etch/ism cOunCirbe made
up of no more than 20 perftks,half of Whom should represent classroom
teachers. -The remaining. meaVers-should include persons representing
citifene, looal boards of education; local school superintendents, local
schOor building principals, the intermediate school district, and teacher
preparation institutions assignincrstudent teachers in thai intermediate
school district area. .

Michigan's new advisory council network is an important response to
the expressed needs of classroom teachers who want to be involved in 4

determining professional development activities. Itis i process that should
be state sOpported since' it has been showeto be different in purpose and
structure from otr approachds described previously, But it must become'
an jntegral part olt a comprehensive system. . e. ,.
E. State-guppOrted Professional Deielopmerit Center .

I
WiLegisla

re for the Detroit Center for,Professional Growth and Development,
Wit the authorization and_ provision of °funds by the Michigan

a new venture was undertaken in, providing state-Supported professional
development programs. The Detrbit Center, Atli is delkned to serve
Wayne County, is currently focusing its efforts largely on the public school
staff in the City of Detroit. The Center began its first full year of operation in
thq fall of 1976 by providing programs and-responding to expressed needs.
of teachers. The Center is.gbvemed by aboard consisting of representatives

*of the Wayne Intermediate School District, the Detroit Public Sehools, the
,

. . . .
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s"'SSch of Etlucation at Wayne State University, the Organizationd School
Admi iitrators, and the Detroit Faderatioh of Teachers.

The 1976-17 apiiropriation act for ttie'Department includes $ po,000
planning funds for ohe or more centers outside Wayne County. It is hoped
that the plans developed as a result of this support will lead "to the
establishment of additional centers and that this plerring and operational
'process.cantle extended to provide a statewide network.of such centers

. ' . . '
One of the requirements of (planning

';development of a governance ityitem Mat invol
implementation and evaluation thereptetentati

. including' elassrodrn teacher, administrators,
appropriate.ivistitutionsof higher education "

tstate centers is the
tall levels of planning,
f prognamRarticipants,

arid representatives ,of.
.,

A second requirement isia govemdrice plan 4hiCh proledes for periodic'
I I .Ievaluation of the structure itselk 8

if necessary. . E
r.. . .

, A third requirement is locel egreement on the,oatureof thefgovernance
structure as well as a spfcified .relationsfiip with tfie intermediate school

. district-based advisory councils bri professional development: .-
. ..e . .

11' The' centeeS, can offer -.a setiice, -Lfirnet thy, ottler: profe.stional
development actiVities undeiwiy 'in'the State '.'.13y ptovidlri assistance 'to .

lOcal school distriQ personnel where t car,or.ltate neeel,haOn been:
identified in'Arationship to new state or fedeial Mandates. 'Me Iwt>.ititipr.

, functiohs of the cerrtert,.are:
.

, , , . '. '
I ' ;

1,
.

To
id* if.

y demonstrated Iota ' di s

t ic,

t need far f i t
spVI ro

fev
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-
. F. State-Supported, Building-Level 'Professional Development Focus -

*For the past.sii years, the State Department of Education has been
dtudying .new techniques and strategies for retraining and upgradihg staffs-o
at the building level to determine if the application of such techniques can
result in improved student learning and performance.

The state- supported. building -level professional development proglym.,looks upon the school prirfcipa1as a team leader who can, with roper
retraining and classroom teacher support, ,bring about significant improve-

student learning and performance in the basic skills of readirfg and
math and other subject matter areas. The approach embodies three
pnnciples:'

1. The classroom teacher is a critidal team member who must be
involved in tieeision niakinOif instructional improvement is to take
place. .

2. hool building in the state is different andrmist be treated assbc

3. Student learning' and performance take place in school buildings
rather than in school districts. Thus community-based parental
inyolvement and- building-level student' motivation are critical
e,lements to any positive results.

The unique feature of the Department's building-level professional
development program is the utilization of a team of, esou'rce persons from
the Department,- schools of ethrcation, intermediate school districts, and
local school districts to help individual buildings bring about measurable
change, as demonstrated by the results of state assessment.. _

Michigan's building -level approach to proftaisional development is
unique and is characterized by the proposed GESTALT Aproach "Getting
Education"Specialists Thinking and Acting on Learning Thaories" whichfocuses specifically on elementary schdols where the statewide data
indicate an individual building may be in need otaxternal assistance. It is a
program that requires state support if equal educational opportunity is everto become a reality. *

For further details, see GESTALT Approach booklet..

A



V
SUMMARY

Six distinct educational activities related to the profebsional develop-
ment of school staff are underway in this state. All hAVe a common
purpose the improvement of skills of school staff. Three of the identified
activities the rbgional advisory councils, ttie professional development
centers, and the building-levet focus fit the definition of professional
development provTped in Section III. The' six activities are:

1 Graduate-level college programs related to certification require-
ments or advanced degrees. These graduite programs are not
uoique to Michigan, but are common to most higher education
institutions in the iinited States that have developed advanced
training programs fbr school professionals. The graduate training
programs are not State Board of EducationSponsored, but many of

'apecializ administrative rules for certain re-
the programs have.been approved by the State Board as being in

* compliance with
quiremenfe for Schoql stays.

2 Local, school district staff training, activities. These local and
intermediate school district-level activities are developed in re-
sponse to locally identified needs and are hot State Board
sponsored.

3 qtate and federal categorically funded programs for specific
professional development activities. Generally, the State Board of
Education has approved projects or programs to be funded from
State Department fund sources. Therefore, these could be classified
as partially State Board-sponsored, but "'hey have not been
coordinatqd in terms of local district application or in terms or-
statewide program coordination.

4 The newly authorized regional advisory councils on professional
development related to intermediate school districti. Thesewere
initiated by State, Board action on May 4, 1976, ,and are State
Board-sponsored.

5 Stare-supported professional development centers. The establish-
ment of the Detroit Center for Professional Growth and Develop-
ment, its continued funding, and the funding for planning for one
more outstate professional development centers are State Board-
initiated and sponsored.

6 Building-level professional development focus. This state agency
experimental n'todel for professional development on ,a building-by-. ?
building basis is targeted at improving, school staff skills in
particular buildings identified in relationship to state assessment
data. This program is an outgrowth of the work of the Michigan
Accountability Consortium, which was State Board initiated and,
sponsored.
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The striking facets of this list of staff training and retraining activities
are the diversify of approach to a common problem and the need for a
better coordinatedlystem that can merge these interests into a coordinated
and comprehensive, pattern of professional development services.

Eadh type has the potential for making a oontribution to a coordinatedi program of professional develqpment services. Graduate-level programs
, anigithe provision of higher education institution faculty resources represent.

one segment in the pattern. Local inservice activities and state agency-
sponsored professional' development activities represent building blocks
which can be consolidated and coordinated to provide a comprehensive
approach to meeting school staff needs for professional development.

The description of the six types of activities that provide, various
development ,'programs concludes in each instance with ttie,

recommendation for continuation and for /inksbe.-While each program ty*.,
° is distinct, that fact emphasizes the need for coordination andlinkjuge since

all* a common objective the improvement of ,skills of school staff.,
So f these program types are designed in part to relate to improvement,
in individual staff skills. The primary focus, arid ari essential component
oHtie state-funded activities, will be on the development of staff skills
related to improved student achievement.

To provide the necessary linkages and to further distinguish between
state-supported professional development for school staffs and other
programs of an inservice training nature, the staff of the Michigan
Department of EduCation proposes the following:1'

. ,
1 The need to focus on state-supported professional development

activities that increase school staff awareness, readiness,
commitment to link professional development needs to improved
student learning and performance

(To achieve this objective; models need to be developed, including
staff needs assessment procedures, for which initial developmental
funding will be required. Such model development will be important
to steps 3 and 4 of the process outlined on page 7.)

2 The need to identify and select from a variety of -professional
development models designed t2 improve student learning and
performance in order that there results in the minds of the staff
linkage between (1) staff's expressed needs, (2) the anticipated
professional development activity; and (3) measurable improved
student learning and performarice.

(To achieve this objective, funds must be secured to develop the
means by which effective models cats be identified and selectedin a
local setting once they have been validated as experimentally
effective, See steps 5 and 6 on page-8.)

,3 The need to develop a plan for helping local school districts to take
steps to adopt or adapt validated models in such a way that they are
coordinated or merged with other professional development
approaches available to the district.

18
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(To achieve this objective, n after a plan is developed, incentive
grants from state or federal sources to local districts might be
'necessary, as indicated in step 7 on page 7.)

klo 4 The need to develop a state model for rela(ting the various
. professional development actNities and evaluating the effectiveness

of the new ,system.

. (To achievyrirs Qbjectwe, there is need for funds to support a state
agency m del that prOvides for overview and linkagiM.)

:4\

Four needs are identified above. There is rio system in place to meet
these heeds in the state, and the ,development of sdeh a system would
require state and/or federal resources not now available. The purpose of
this analysis is to illustrate that the needs for professional development are
great enough and costly enough to call for immediate support of these four
propositions.

\
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MICHIGAN STATE BOARD OF EDUCATION

ti STATEMENT Of ASSURANCE OF COMPLIANCE WITH AURAL, LAW

The Michigan State Eidal of Education hereby agrees that it will Comply:
with Federal laws -prohibiting discrimination and with all requimirietitS
imposed by or pursuant, to regulations of the U.S. Department of Health.
Education and Welfare. Therefore; it shall be the policy of the MiCheirtri
State Board of Education that no *mon on the ''basis of ISM COlor,
religion. national origin or ancestry, able,-Ilex, or -marital status. shall be
discriminated against, excluded from participation in, be denied...the-0MM*
ot, or be othenvise'subjected to discriniinatIon under any federally lundet
program or -activity for which the Michigan State Board of Etilueildion la
responsibre'or for which it receives federal financial trasiStanCe /ROW Me
Department of Health, Education and Welfare. This pelkifilit,11011.:
discrirrtination shall also apply to otherwise qualified haielcapped


